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Welcoming: Facilitating a
New Start at a New School

Students and fumilies who relocate often have problems
adjusting to new schooks. Their involvement with a new
school often depends on the degree to which the school reaches
out to them. This article veports on the approach to
intervention developed by the Farly Assistance for Students
and Families Project for use by schools to facilitate the initial
school adjustment of newly enteving students and their
families. Specifically discussed are the concept of welcoming;
intervention phases, tasks, and neechanisms; and the spectal
focus on enbancing home involvenent.

Key words: adjustment; facilitators; parent-school
relationship; student aid program

Children who change schools, espe-
cially those who change schools fre-
quently, are at risk for a varicty of
emotional, behavioral, and learning
problems. For example, children who
move frequently have higher rates of
behavior problems and grade reten-
tion (Ingersoll, Scarnmon, & Ecker-
ling, 1989; Wood, Halfon, Scarlata,
Newacheck, & Nessim, 1993). Esti-
mates snggest that 20 percent to 25
percent of students change schoels each
year. The figures arc higher in poverty
area schools. Many make the transition
casily. For some, however, entry into a
new school is difficult. Those entering
late in a school year often find it espe-
cially hard to connect and adjust (Adel-
man & Taylor, 1991; Lash & Kirk-
patrick, 1990; Stokols & Shumaker,
1982). School change means leaving

old friends and having to fit into new
social and school structures—often
with different standards and expecta-
tions. When changes in residence are
frequent, youths may feel a sense of
powerlessness. Sensing little control
over their fare, some give up or lash
out.

For many of the same reasons, par-
ents, too, may find the transition diffi-
cult As they grapple with the prob-
lems associated with family relocation,
their involvement with a new school
often depends on the degree to which
the school reaches out to them. A
school’s staff, parents, and students can
usc the crists-like experience that of-
ten is associated with relocation as an
opportunity to promote growth and
enhance involvemnent in schooling for
students and their families.

This article reports on the approach
to intervention developed for use by
schools to facilitate the initial school
adjustment of newly entering students
and their families, especially those who
enter after aschool session isunder way
(Early Assistance for Students and
Families Project, 1993b). Also discussed
are the type of structural mechanisms
required to establish and maintain the
desired intervention activity (Early As-
sistance for Students and Families
Project, 1993a). The intervention has
evolved from a collaboration between a
school district and a university and re-
flects the efforts of a cadre of social
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workers, psychologists, teachers, and
comnnuunity vepresentatives. General
discussions of the conceprual under-
pinnings for the work are found in the
intervention literature on transactional
and ecological perspecrives, a psy-
chological sense of community, and
school-based services (For example, see
Adelman & Taylor, 1993, in press;
General Accounting Office, 1993; Ger-
main, 1982; Pennckamp, 1992; Sarason,
1974). For specific approaches used ro
tacilitate school wansitions, the project
benefited from cxperiences reported
in eartier studies (see Cardenas, Tay-
lor, & Adelman, 1993: de Anda, 1984,
General Accounting Office, 1994
IHammons 8& Olson, 1988; Lash & Kirk-
patrick, 1990; Lieberman, 199(; New-
man, 1988).

Welcoming: Lstablishing a
Psychological Sense of Community

The work reported in this article is
being carried out as part of the Farly
Assistance for Students and Familics
Project, a demonstration project funded
by the ULS. Department of Fducation,
Inidally, the project provided a special
intervention program at 24 schools for
students not making a successtul ad-
justment to school (Adelman & Taylor,
[991). Project staff rake as a given that
“welcoming”isa first step toward help-
ing new stiklents and their families make
a successhul transition intoanew school.

Welcomimg should not be viewed
stmply as a set of activities for those at
a school to carry out. The danger in
approaching the topic in this way is
that only those who are designared as
welcomers may engage in the activivy,
and even they may only go through the
motions. Conscquently, there may be
little commitment to helping new stu-
dents and their familics make a suc-
cesstul transition into the school, and
the efforts that are made may not be
seen in their broader context.

The project approaches the topic
of welcoming new students and their

families within the broad contexe of
creating and inaintainin gapsychologi-
cal sense of comunity at a school
(McMillan & Chavis, 1986; Sarason,
1974) I'ssendal to such a sense of com-
mutity is the comatment of staff, stu-
dents, and families tointeract positively
with cach other and to provide social
support, to reach our to new students
and their families, and then 1o involve
them in the fife of the sehool. xtrapo-
lating (rom the relevant literature, such
a comimirment 15 achicved best when
mechanisms ate put in place to ensure
sufficient social support, ready access
to information, instruction on how to
function effectively in the school’s cul-
ture, and appropriate ways to hecotne
involved in decision making

Intervention

The authors conceptualize the in-
tervention approach in terms of major
phascs and basic tasks. It is important
to emphasize that the first major con-
cern 1 clforts to enhance welcoming
and home involvemnent is overcoming
barxiers that make it hard for stadents
and families to function in the new
community and schoal.

Research on barriers has sugpgested
avariety of factors (for exarnple, famil-
ial mores, culwural differences, job,
soctal class, communication skills, at-
titudes of school personnel) that inter-
tere with successtul transitions to new
scetings and make involvement at
school difficult. Barriers can be cat-
egorized as institutional, personal, or
impersonal, widh cach type encompass-
ing negative attitudes, lack of mecha-
nisms and skills, or pracucal deterrents.
Considerable attention is paid to bar-
riers such as a student’s shyness or lack
of social skills and parent work sched-
ules or lack of child care. We have
found that less systematic attention is
paid to institutional barriers. "These
barriers include inadequate resources
{moncy, space, time) and lack of inter-
cst or hostile attitudes on the part of

19

Welcoming:
Facilifating a
Mew Start at a
New School



20

Social Work in Educabion
yol 17 Noot
Janiary 14995

stalf, administration, and commumty
roward inLcr‘pcrsona] and home in-
volvements; they also include the fail-
are to establish and maintain formal
mechanisms and related skills for in-
volving homes. For example, there may
he no policy commitment 1o facilitat-
ing a sense of community through en-
hanced strategics for welcoming sei-
dents and families, and there may he
ao formal mechanisms for planning
and implementing appropriate activity
or for upgrading the skills of staff, stu-
dents, and patents to carry out destred
activities.
Phascs

Stragegics to en hance welcoming to
1 school and to increase home invalve-
ment in schooling evolve in threc over-
Japping phases. The first phase involves
a broad focus. Tt emphasizes nse of
general procedures o welcome and
facilitate adjusement and participation
of ail who are ready, willing, and able
1o participate. The focus then moves
16 those who need just a bit more per-
sonalized assistance. Such assistance
may include personal invitations, on-
going support for interaction with oth-
ors and involvementin activities, aid in
overcoming minor barriers to suceess
ful adjusoment, a few more oprions o
cnable effective functioning and make
participation morce attractive, and 50
forth. Finally, to the degree feasible,
the focus narrows to those who have
not made an effective adjuserment or
who remain uninvolved hecause of
major barriers, an intense lack of in-
terest, or negagve att rudes. This phase
CONTNUCS T 1se pcrsonalizcd contacts
but adds cost-intensive special proce-
dures.
Tasks

In pursuing each intervention phase,
there are four majot intervention
tasks: (1) establishing a mechanism for
planning, implementing, and evolving
prngrammatic activity; (2) creating

strategies for welconving and inidally
involving new stidents and their fami-
lics (for example, information and out-
veach to new students and famlies, a
schoolwide welcoming atmosphere,
serics of specific new student and new
parent orientation plr)ccsscs); (3) pro-
viding social supports and facilitating
involvement (for example, pecr bud-
dies o1 personal invitations 10 join
relevant ongoing activities); and (4)
mainaining support and involveinent,
including provision of special help for
an extended period of time ifnecessary.
Fstahlishing a Program Mecha-
sism. Planning, implementing, and
cvolving programs to ephance activi-
Ges for welcoming and involving new
students and families requires institu-
tional organization and involvement in
the form of operadonal mechanisms
such as a steering committee. For a
program 1o be effective at a school, 1t
st be a school program and not an
add-on or special project, and there
must be a group designated and com-
mitted to its long-term survival. In the
case of efforts to enhance the welcom-
ing and involvement of new students
and familics, a usetul mechanism 1s a
WelC(_)mingStcering(_'nmmittec Such
2 committee is designed to adapt new
strategies o fitin with what a school is
already doing and to provide leader-
ship for evolving and maintaining a
welcoming program over the years.
The initial group usually consists of
1 school adminstrator (for cxample,
principal or assistant principal), a sup-
portservice statfmember (for example,
a dropout counsclor, Chapter 1 coordi-
nator, or school psychol()gist), one or
two interested teachers, the statf mem-
her who coordinates volunteers, an of-
fice staff representative, and possibly
one or two parents. Achange agent (tor
example, an organization facilitator) is
aseful in helping initiate che group and
can serve asan ex officio member, ['ven-
tually, such a group can evolve to deal
with all school-retated tTAnsitions.
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The first tasks involve clarification
of the specific role and functions of
the proup and identification of pos-
sible additional members, activities al-
ready in place at the school for wel-
commng students and their families,
actvities carried out at other schools
{for example, extended welcoming ac-
tivities, support for at-risk students,
use of volunteers, parent involvement),
and mintmal structures necessary to
ensure there is a focus on welcoming
new students and familics {for cxample,
a planning group, budger for welcom-
ing activitics, evaluation procedures
regarding cnhancing welcoming).
Based on the information gathered, a
needs assessment walk-through of the
school can be carried out with a view
to what new students and families sce
and experience. The specific focus is
on such matters as front office wel-
coming 1uessages and support proce-
dures: Are appropriate welcoming na-
tevials used? Is there a need for other
languages to communjcate with fami-
lics? Are there tour procedures fornew
parents and students? Are there ap-
propriate welcoming and social sup-
port procedures for astudent in a class-
room (for example, peer greeters and
peer huddies and special welcoming
materials for newcomers)? Arc there
appropriate procedures for introduc-
ing parents to their child’s teachers
and others? After completing the needs
assessment, the committee can plan
for inroducing new strategics.

Introducing major new programs
into a school usually involves signifi-
cantinstitutional change. In such cases,
a change agent may be a neccssary
resource. The Early Assistance for Stu-
dents and Familics Project has found
that such an organizadon facilitator
can help cstablish the mechanisms
needed at the site, demonstrate pro-
gram components and facets, and pro-
vide on-the-jobinservice education for
staff who are to adapt, implement, and
maintain the mechanismsand program.

Creating Welcoming and Initial
Home Invelvement Strategies. 1t is
not uncommon for students and par-
ents to feel unwelcome ata new school.
The prablem can begin with their first
contacts. Efforts to enhance welcom-
ing and to facilitate positive involve-
ment must counter factors that make
the setting uninviting and develop ways
to make it attractive T his task ean be
viewed as the welcoming or invitation
problem. li'rom a psychological per-
spective, the welcoming problem is
cnmeshed with arditudes of school staff,
students, and parents about involving
new students and familics. Welcom-
ing is facilitated when attitudes are
positve, and positive attitudes seem
most likely when those concerned per-
ceive personal benefits as outweighing
potential costs.

A prime focus in addressing wel-
coming is on cnsuring that most com-
munications and interactions between
school personnel and students and
familics convey a welcoming tone. This
is accomplished through formal com-
munications to students and families,
procedures for reaching out to ndi-
viduals, and informal interactions, The
following are some gencral strategies
for making initial contacts welcoming:

* Ser up a welcoming table (identi-
fied with a welcome sign) at the front
entrance to the school, and recnritand
train volunteers to meet and greet cv-
eryone who comes through the door.

e Plan with the office staff ways to
meet and greet strangers (by smiling
and being inviting). Provide them with
welcoming materials and information
sheets regarding registration steps
(with transhations as appropriate). En-
courage the use of volunteers in the
office so thar there are sufficient re-
sources to take the time to greet and
assist new students and families. Iehelps
to have a designated registrar and even
designated registration times.

* Prepare a welcoming bookler that
clearly says “Welcome” and provides
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some helpful information about who’s
whao at the school, what types of assis-
rance are available to new students and
farmnilics, and tips abour how the school
runs. (Avoid using this as a place to lay
down the rules; this can be rather an
uninviting first contact.) Preparc other
materials to assist students and fami-
lics in making the transition and con-
necting with ongoing activities.

¢ I'stablish a student welcoming
club {perhaps train the student council
or leadership class to take this on as a
special project). These students can
provide tours and some orientation for
new students, including an initial in-
troduction to key staff at the school as
feasible.

* Lstablish a welcoming club con-
sistingg of parents and volunteers to
provide regular tours and orientations
for new parents, including an initial
introduction to key staff at the school
as teasible. A welcoming video can be
developed as useful aid.

* Dedicate a bulletin board some-
where near the entrance to the school
that says “Welcome” and includes such
things as picturcs of school staff, a dia-
gram ot the school and its facilities,
pictures of students who entered the
school during the past one or two
weeks, Information on tours and ori-
entations, speeial meetings for new stu-
dents and families, and so forth.

¢ Each teacher should have several
students who are willing and able w
greet strangers who come to the class-
room. Recent arrivals often are inter-
ested in welcoming the next set of new
entollecs.

* Each teacher should have a plan
for assisting new students and families
in making a smooth transition into the
class. This plan should include a pro-
cess tor introducing the student ro the
others in the class as soon as the new
student arrives. Some tcachers may
want to arrange with the office speci-
fied dmes for bringing a new smdent
to the classroom. An introductory wel -

coming conference should be con-
ducted with the student and family as
soon as feasible. A useful welcoming
aid 15 to present both the student and
the family member with welcoming
folders or some other welcoming gift
such as coupons from local businesses
that have adopted the school.

* In addition to the classroom
greeter, the teacher should have sev-
cral students who are willing and able
to be a special buddy to a new student
for a couple of weeks and hopefuily a
regular buddy thereafter. This buddy
can provide the type of social support
that allows the new student to learn
about the school culture and to be-
come involved in various activitics.

* Iistablish 2 way for representatives
ot organized student and parent groups
to make direct contact with new stu-
dents and familics to invite them to
learn about activitics and to assist themn
in joining in when they find activitics
that appeal w them.

* Establish groups designed to help
new students and familics learn about
the community and the school and to
allow them to express concerns and
have them addressed. Such groups also
allow new smdents and families to con-
nect with cach other as another form
of soctal support,

* Develop a variety of ways students
and their families can fecl an ongoing
connection with the school and class-
room (for cxample, opportunities to
volunteer help, positive feedback re-
garding participaton, letters home that
tell all about what’s happening).

An early emphasis in addressing the
welcoming problem should be on es-
tablishing formal processcs that con-
vey a general sense of welcome to all
and extend a personalized invitation to
those who appear to need something
move, In ehis respect, communications
and invitations to students and their
families come in two forms: (1) general
cornunications (for example, oral and
written communications when a new
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student registers, classroom announce-
ments, mass distribugon of flyers or
newslettersy and (2) special, personal-
ized contacts (for example, personal
conferences and notes from the
teacher).

For those who are not responsive to
general invitations, the next logical step
is to extend special invitations and in-
crease personalized contact. Special in-
vitations are directed at designated in-
dividuals, are Intended to overcome
personal attitudinal barriers, and can
be used to clicit information about
other persisting barriers.

Providing Social Supports and Fa-
cilitating Involvement. Social supports
and specific processes to facilitate in-
volvement are necessary to address bar-
tiers, to sanction the participation of
new students and familics in any op-
fon to the degree each finds feasible
{for example, legitimizing initial mini-
mal degrecs of involvement and fre-
quent changes in area of involvement),

to account for cultural and individual
diversity, to enable participation of
those with minimal skills, and to pro-
vide social and academic supports to
improve participation skills. In all these
facilitative cfforts, peers (students and
parents) who are actively involved at
the school can play a major role as
welcomers and mentors,

If 2 new student or family seems
extremely reluetant about school in-
volvement, exceptional cfforts may be
required. In cases where the reluctance
stems from skill deficits (for example,
an inability to speak Fnglish or lack of
social or functional skills), providing
special assistance with skills is a rela-
tively direct approach to pursue. How-
ever, all such interventions must be
pursued in ways that minimize stigma
and maximize positive attitudes. Aboue
half of those who enter late in the school
year seem especially isolated and in
veed of very personalized outreach ef-
forts. In such instances, designated peer
buddies reach out and personally in-

vite new students and parents who seem
not to be making a good transition;
they arrange to spend time with each
individual introducing him or her to
others and to activides m the school
and community.

At some sites, newcomers are of-
tered a mucual interest group composed
of others with the same cultural back-
ground or a mutual support group (for
example, a biculrural transition group
forstadents orparents [Cardenas, Tay-
lor, & Adelman, 1993] or a parent self-
help group [Simoni & Adelman, 1993]).
Parent groups might even meet away
from the school ata time when working
parengs can participate. The school’s
rolewould be to helpinitiate the groups
and provide consultation as needed. Tt
is important to provide regular oppor-
tanities for students, families, and stafl

toshare their heritageand interests and
celebrate the culeural and individual
diversity of the school community.

Maintaining Involvement. As dif-

ficult as it is to involve some newcom-
crs initially, maintaining their involve-
ment may be even a more difficult
matter. Maintaining involvement can
be seen as a problem of providing con-
tinuous support for learning, growth,
and suceess, including fecdback about
how involvement is personally beneti-
cial, and minimizing feelings of incom-
petence and being blamed, censured,
or coerced.

Case Examples

Prototype

Jose and his family came to enroll at
the school in March. The family had
just moved into the area. As Josc and
his mother entered the building, they
were greeted at the front entrance by a
parent volunteer. She was seated at a
table above which was a brightly col-
ored sign proclaiming “Welcome to
Midwale St. School” {the words were
wranslated into other languages com-
mon in the community). On hearing
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that the family was there to enroll Jose,
the volunteer gave them a weleoming
brochure with some basic information
about the school and the steps for
enrollment. Jose’s mother indicated she
had not broughe alf the docnmenta-
rion that the brochure said was needed,
such as evidence of np-to-date immu-
nizations. §'he volunteer worked with
her to identify where to obtain whae
she lacked and gave her some of the
registration material to fill out athome
A plan was made for them to rerurn
with the necessary material

The next day Jose was enrolled. He
and his mother were introduced to the
principal and several other school stafl,
all of whom grected them warmly.
Then Jose was escorted o his class,
The teacher also greeted him warmly
and introduced him to the class; she
asked one of the designated welcom-
ing huddies to sit with him. This peer
welcomer explained about the class and
told Jose he would show him around,
introduce him to others, and generally
help him make a good start over the
nexe few days.

Meanwhile, backin the office, Jose’s
mother was talking with a parent vol-
unteer who was explaining about the
school, the local community, and the
various ways parents were involved at
the school She was encouraged o pick
out an activity that interested her, and
she was told someone else who was
involved in that activity would call her
to invite her to atcend.

Over the next week, Jose and his
family received a variety of special in-
vitations to be part of the school com-
munity. After a few weeks, Jose and his
tamily were contacted to be certain
that they felt they had made a success-
ful transition into the school.

Importance of Follow-up

The case of Jessica illustrates the
role of welcoming follow-up strategies
in helping cstablish the need to ad-
dress significant social and cmotional

problems interfering with school ad-
jusement. When a follow-up interview
was conducted with Jessica, she indi-
cated that the other children were pick-
ing on her. She also said she was hav-
ing trouble with reading. A check with
her teacher confirmed the situation;

Jessica was seen as sad and depressed

1t was decided that a orained volunteer
supervised by a social worker would be
assigned to provide additional support
with a specific focus on social and emo-
tional concerns.

As Jessica warmed to the volunteer,
she began to tell about bow she, her
mother, and her younger brothers had
all been physically abused by her father.
She had also witnessed his drug dealing
and finafly his murder. The voluntcer
informed her supervisor, who made an
independentassessment and concluded
there was a clear need for therapeutic
intervention. Thesocial worker madea
referral and coordinated a plan of ac-
tion between the therapist and the in-
volved school seaff. A priority was placed
on ensuring that Jessica would have a
sate, supportive environment at school.
Qver the ensuing months, Jessica came
1o feel more secure and mndicated she
felt that way; those working with her
agreed. As the volunteer working with
her put it, Jessica was now “shining—
looking brilliant.”

How Follow-up Changes
Perspective

Another poignant example is seen
in the case of a family recently arrived
from Mexico. The mother was a single
parent trying to support two sons. Both
boys had difficulty adjusting at school,
especially Jaime, who was in the sixth
grade. He had little previous school-
ing and could not read or handte schaol
rask expectations. Follow-up indicated
that he was frequently absent. ITis
teacher felt the mother was not com-
mitted to getting the hoys to school. “1
understand they go to the beach!” the
teacher reported with some affece
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The principal decided that the proh-
lem warranted a home visit from a
school social worker. The family lived
in cramped quarters in a “residential
hotel” about six blocks from the school.
During the visit, the mother confided
she was ill and would soon have gail
bladder surgery. She also explained that

Jaime went to the beach to scarch for

aluminum cans as a source of family
INCOMme,

With awareness of the family’s
plight, the perception of the school
staff, especially Jaime’s teacher, shifted.
No one now believed the tamily did
not care about schooling, and proactive
steps were introduced to provide as-
sistance. 1'he school called on the Par-
ent Feacher Association and a local
merchant to provide some food and
clothing. The social worker assisted
the mother in making plans for the
boys' care during her hospitalization.
Volunteers were recruited to assist the
boys with their classroom tasks, Both
boys were enrolled in the after-school
program, where they made new friends
during play activitics and also received
assistance with homework. Subsequent
follow-up found significant improve-
menes in actendance and performance.
Toward the end of the year, a counse-
lor worked with the middle school

Jaime would be attending to ensure

there would be continued support for
him and his mother during this nexe
major ransition.

Special Focus on Home
Involvement

A critical element in esiablishing a
positive sense of community ata school
and in facilitating students’ school
adjustment and performance is the
involvement of families in schooling.
Parent involvement in schools is a
prominent item on the education re-
form agenda for the 1990s (Comer,
1984; Haynes, Comer, & Hamilton-
Fee, 1989; Jackson & Cooper, 1989
Marockie & Jones, 1987; Nicolan &

Ramaos, 1990) It is, of course, not a
new concern. As Davies (1987) re-
minded us, the “questions and conflicr
about parent and community relation-
ships to schools began in this country
when schools began” (p. 147).

A review of the literature on par-
ents and schooling indicates wide-
spread endorsement of parent involve-
ment. As Fpstein (1987) noted,

the recent aclknowledgements of
the importance ol parentinvolve-
ment are built on rescarch find-
ings accumulated over two de-
cades thatshow that children have
an advantage in school when their
parents cncoutage and support
their school activities. . .. The
evidence is clear that parental en-
couragement, activities, and in-
tercst at home and participation
in schools and classrooms affect
children’s achicvements, atti-
tudes, and aspirations, cven after
strdent ability and family socio-
cconomic status are taken into
account {pp. 119-120)

With respect to students with school
problems, parent involvement has been
mostly discussed in legal terms (for
example, participation in the individu-
alized cducation plan process). FThere
has been little systematic attention paid
to the value of and ways to involve the
home in the efforts to improve student
achievement. The erms “parent in-
volvement” and even “family involve-
ment” arc too limiting. Given extended
fannilies and the variety of child care-
takers, involvement of the home is the
minimum required.

I'o involve the home, a staff mem-
ber must reach out to parcnts and en-
courage them to drop in, be volun-
teers, po on ficld orips, participate in
publishing a community newsletter, or-
ganize social events, plan and attend
learning workshops, meet with the
teacher to learn more about their
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child’s curriculum and interests, and
establish family social networks. It is
imperative that the only contact with
parents not be when they are called in
co discuss their child’s learning or be-

In keeping with the increased focus
on cnhancing home involvement in
schools and schooling, project staff
have worked to expand understanding
of the concepts and processes involved

S havior difficuldes. Parents who feel
unwelcome or feel scolded cannot be
expected to view the school as an invit-

in doing so (Farly Assistance for Stu-
dents and Families Project, 1993b; also
sce Adelman, 1994). Tigure 1 provides

o : ing sctiing. a graphic outline of najor facets dealt
Figuwre 1
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with in this arca. Asis illustrated by the
figure, schools determined to enhance
home involvement must be clear as to
their intent and the types of involve-
ment they wane to foster. Then, they
must establish and maintain mecha-
nisms to carry out intervention phases
and tasks in a scquential manner.

Conclusion

The intervention described in this
article was developed in a multidis-
ciplinary cffort that included social
workers, educators, and psychologists,
along with parents and students.
Throughowt the process, however, great
care has been raken to avoid conveying
any sense that development and imple-
mentation of such programs requires
specialist personnel. Helping students
and cheir families make a new startata
new school is the responsibility of cv-
ervonc at the site, and the task of ensur-
ing that programs are in place can be
carried out by a varicty of school staff.
Social workers, of course, arc uniquely
equipped to lead the way.

Tlow well a school addresses the
problems of welcoming and involving
new students and families 15 an Lnpor-
tant qualitative indicator of program
adequacy and staff attitudes and, thus,
is a probable predictor ot cfficacy. Pro-
grams and refated mechanisins and pro-
cesses Tor addressing these problems
can be viewed as essential to any ctfort
to restructure schools.

Interventions to enhance welcom-
ing and home involvement are as
complex as any other psychological
and educational intervention. Clearly,
such activity requircs considerable
time, space, materials, and compe-
tence, and these ingredients are pur-
chased with financial resources Basic

References
Adelman, H. S (1994). Intervening to enhance home involvement i
schooling . Intervention in Schools and Clinics, 29, 2 76-287.

staffing must be underwritten. Addi-
tional staff may be needed; at the very
least, teachers, specialists, and admin-
istrators need “released” time. Fur-
thermore, if such interventions are o
be planned, nuplemented, and evatu-
ated effectively, those given the re-
sponsthility will require instruction,
consultation, and supervision.

The success of programs to enhance
welcoming and home involvement is
first and foremost in the hands of
policy-makers. If these programs are
to be more than another desired but
unachieved set of aims of educational
reformers, policy-makers must under-
stand the nature and scope of what is
ivolved. A comprehensive interven-
tion perspective makes it evident thac
although money alone cannot solve the
probiem, money is a necessary prereq-
aisite. 1t is paeently unfair 1o hoid
school personnel accountable for yet
another major reform if they are not
given the supporenecessary for accom-
plishing it. In an era when new sources
of funding arc unlikely, such programs
must be assigned a high priovity and
funds must be reallocated in keeping
with the level of priority 1o doless s
to guarantee the status quo. W

Ahout the Authors

Mary Beth DiCecco, MSW, LCSI,
and Linda Rosenblum, MSW, LCSTY,
are organization facilitators, Eayly ssis-
tance for Students and Familivs, Los An-
geles Unificd Schools, 6651 Bathaa Boule-
vard, Van Nuys, CA 91406 Linda
Taylor, PhD, is divector, School Mentul
Health, Van Nuys, CA Howard S.
Adelman, PhD, is professor of psychol-
ogy, University of California, Los Ange-
les, Los Angeles, CA.

2

Weleoming:
Facilitating a
New Start at a
New School



28

Social Work in Education
Vol 17 No
January 1995

Adelman, FT S, & Taylor, L. (1991) Farly school adjustment problems:
Seme perspectives and a project report. American Forrnal of :
Orthopsychiarvy, 61, 468-474 i

Adelman, 11§, & Taylor, L. (1993). School-basced menral health: Toward a
comprchensive approach. fournal of Mental Health Administration, 20,
32-45

Adelman, IT. S, & Taylor, L. (in press). (n undevstanding intervention in
psychology and education. Westport, CT: Pracger.

Cardenas, J., Taylor, L, & Adetman, HL. 5. (1993). T'ransition support for
immigrant students Jorrnal of Multicultural € Counscling and Development,
21, 203-210.

Comer, J. P. (1984). Home-school relationships as they affect the academic
success of children. Education and Urban Soctety, 16,323-337.

Davies, D. (1987) Parent involvement in the public schools: Opportunities
for adminisirators. Education and Urban Society, 19, 147-163.

de Anda, . (1984). Bicultural socialization: I'actors affecting the minority
cxperience. Secial Work, 2 9, 101--107.

Farly Assistance for Students and Eamilies Project. (1993a). Orpanization ;
fucilitator guidebook. Los Angeles: Author.

Larly Assistance for Students and Families Project. (1993, Program
guidebook. Los Angeles: Author.

Epstein, J. L. (1987). Pavent involvement: What research says to
administrators. Education and Urban Society, 19, 119-136.

General Accounting Office. (1993). School-linked buman services: A
comprebensive strateqy for aiding students af visk of school failure
Washingron, DC: Author,

General Aceounting Office. (1994), Elewmentary school children: Many
change schools, frequently barming their eduiation. Washington, DC:

Author

Germain, C. B, (1982). An ceological perspective on social work in the
schools. In R. L. Constable & J. P Flynn (Fds ), Schoof social work:
Practice and vesearch perspectives (pp. 150-163). Homewood, 1L: Dorsey
Press,

TTammeons, R. A, & Olson, M. C. (1988, September). Interschool rranster and
dropout: Some findings and suggestions. National Association of Secondary
School Principals Bulletin, pp. 134-138.

Haynes, N. M., Comer, J. P, & IHamilton-Lee, M. (1989). School climate
cnhancement through parent involvement. Journal of School Pyychology,

27, 87-90.

Ingersoll, G- M, Scammon, J. P, & Fekerling, W. 1. (1989). Geographic
mobility and student achievement in the urban seteing. Educational
Fvaluation and Policy Analysis, 11, 143149,

TJackson, B. .., & Cooper, B. S. (1989). Parent choice and empowerment:

New roles for parents. Urban Education, 24, 263286,

Lash, A. A, & Kirkpatrick, S. L. (1990). A classroom perspective on student
mobility. Elementary School Jowrnat, 91, 177-191,

Licherman, A (1990). Culeurally sensitive intervention with children and
familics. Child and Adolescent Social Work, 7, 101-120,

Marockie, IT., & Jones, H. 1. (1987). Reducing dropout rates through
home-—school communication. Education and Urban Seciety, 19,

200-205.



sroblems: MeMillan, D W & Chavis, D. M. (1986). Sense of connmunity: A definition 29
af and theory . Fournal of Community Psychology, 14, 6-23 Wplmm
Newrnan, ] (1988). What should we do about the bighly wobile student? Reseavch Fac"\ii‘mting‘la

Ith: Toward a Brief Mount Vernon, WA: Fducational School District 189 Ni}"’ ST';"TTFH?
ew Schion

stration, 20,
WCHLIONR TR

wupport for
4 Development,

he academic
37
pportunitics
33,

e IOty

sanIzalion

WIFHIEE

Nicolan, S., & Ramos, Co T (1990). Together is hetter: Budding strong
relationships between schovls and Hispanic pavents. New York: Iispanic
Policy Development Project.

Pennekamp, M. (1992). Toward school-iinked and school-based human
services for children and {amilies Sociaf Work in Education, 14,
125130

Sarason, S. B (1974 Lhbe psychological sense of community: Prospects for @
community psychology San [rancisco: Jossey-Bass,

Simont, )., & Adelman, [L S (1993). School-based mutual support groups for

low-income parents. Urban Review, 25, 335-350.

Stokols, 1>, & Shumaker, S. A., (1982). The psychological context of
residential mobility and welb-being. Journal of Secial Ivsues, 38,
140-171.

Wood, 1., Halfon, N, Scarlara, I3, Newacheck, P, & Nessim, S (1993).
Impact of family relocation on children’s growth, development, school
function, and behaviorv. fournal of the Amevican Medical Assaciation, 270,
13341338,

)
Accepted August 25, 1994
A
e
Ly 7 - ' o -
sn, DC: I so, please fill our thus form and mail it to
the address below. (If you arc an NASW

kin the member, please stay connected ro your

professionalassociation- - ¢all 1-800-742-
4089 o notify Membership Services of
your move ) Allow erght weeks for changes
of address to take effect.

il work:
L, TL: Dorsey

ol transfer and
son of Secondavy

If you have any concerns regarding your
NASW journal subscription, please wrire

nol climate to us. We're here to help!

{ Pyychology, ‘

. : —_ NASW Distribution Center
cographic ‘ —_ P.O. Box 431
weatfonal NASW PRESS  Annapotis JCT, MD 20701
werment: : Name |

‘¢ on student New Address Affix Label Here
City for Faster Service
ldren and

State i, 1P

rough
19




